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Introduction  

Many thanks for the invitation to the Conference “Educazione e Sviluppo per la Pace tra i  
Popoli”.  Today, 25 March 2017 is a historic day for Europe. We are living important   moments 
in which each of us bears responsibility for the radical changes we are confronted with. I am 
impressed and at the same time fascinated with what is happening in Rome and throughout 
Europe at the occasion of the 60th anniversary of the Treaty of Rome. I am pleased to convey 
and share some reflections on the general and current context of today’s Europe, in particular  
on the crucial role of education in dealing with the challenges of today’s European societies. 

The European context is in full confusion, tackling the democratic deficit. The future of the EU 
is being questioned. There is the Brexit, the victory of Trump in the US, the internal and external 
challenges of the European integration process, the refugee crisis, issues of' immigration, 
terrorist threats, the growing popularity of populist and nationalist political parties, the 
phenomenon Erdogan, the outcome of the elections in the Netherlands, France and Germany. 
Recent polls show a clear drop in trust in the EU, nearly everywhere although more pronounced 
in some founding countries: in Italy, the percentage dropped from 73 % in 1998 to a poor 34 % 
in 2017; in France, it dropped from 57 % to 35% and in Germany it increased from 42 % to 55 
% while in Poland and Hungary it remains at an acceptable 60 %.1 

Europe is at the crossroads of its destiny: we are truly on the crossroads between the past, 
present and future, in search of a compass for individuals, communities, societies, Europe and 
the world. There is much to do and there is much at stake to counter the euroscepticism in the 
global world. 

In an interview in 2016 Edgar Morin2, the French sociologist and philosopher says: "the time 
has come to change civilization" to respond to the complexity of today’s world. It is humanity 
that is going through a global crisis. The complex, confusing but real world is subjected to 
contradicting processes of integration and disintegration, because of the globalising trends 
throughout the world. These undermine the values and principles of our societies. 

The European history shows a dynamic and constantly evolving, with many faces, multiple 
identities and diversified forms of cooperation. Now we are a Europe in crisis and turmoil and 
several scenarios are proposed for its survival, its growth or its end.  On March 1, 2017 Jean- 
Claude Juncker, president of the European Commission, presented the White Paper on the 
Future of Europe, which forms the Commission's contribution to the Rome Summit of 25 March 
2017.3 

 
1 Eurobarometer, Dec 2016. 
2 Interview by Denis Lafay in La Tribune. Acteurs de l’économie, 11/02/2016. 
3 European Commission, White Paper on the Future of Europe, Reflections and scenarios for the EU27 by 2025,  
COM (2017)2025 of 1 March 2017, 31 p. 
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The White Paper sets out the main challenges and opportunities for Europe in the coming 
decade. It sets out five scenarios for how the Union could evolve by 2025, depending on the 
choices Europe will make. It includes a clear roadmap from Rome to the elections of the 
European Parliament in 2019. The scenarios cover a range of possibilities, which are neither 
mutually exclusive, nor exhaustive: Scenario 1: Carrying on; Scenario 2: Nothing but the Single 
Market; Scenario 3: Those who want more do more; Scenario 4: Doing less more efficiently; 
and Scenario 5: Doing much more together.  

The EU risks to disintegrate due to errors of political and economic short sighted strategy, the 
inadequacy of its institutions, the lack of democracy, citizens’ participation and respectful 
dialogue. Walls are being built with the bricks of national and regional egoisms which are 
stifling Europe’s common future and make its internal and external solidarity difficult. In this 
way, the common European home designed by the Ventotene Manifesto is failing. The logic of 
fear seems to take the lead and the logic of hope seems to diminish.  

At the occasion of the 60th anniversary of the Treaty of Rome, many events and manifestations 
are organised throughout Europe. This was an occasion to reflect on the state of the European 
Union and look at the future of the integration process. I have just come back from a Jean 
Monnet Conference in Rome on "The Future of Europe: a commitment for You(th)." There was 
a very well attended "Citizens dialogue" with Federiga Mogherini, the High Representative and 
vice-president of the European Commission and Joseph Muscat, the Maltese prime minister; 
today there is also the "March for Europe” to change direction to Europe, organised by the 
Spinelli Group in collaboration with the European federalist movement. At this very moment, 
the 27 EU heads of state or government are signing at the Campidoglio in Rome the solemn 
declaration which will shape the future of Europe for the coming 10 years.4 At the end of this 
month also the 3rd Report on EU citizenship will be presented. And we give testimony of much 
reasoned intergenerational enthusiasm! Even more, 62 % of young people born after 1980 feel 
European citizen, instead of the 45% of those born before 1946.5 

EU leaders, aware of the growing concerns of the EU citizens declared that they commit to the 
Rome Agenda, and pledged to work towards a safe and secure Europe, a prosperous and 
sustainable Europe, a social Europe and a stronger Europe on the global scene. It is a 
streamlined document, about one page and a half. It offers the prospect of a more social and 
solidar Europe to respond to global challenges. It also gives way to the project of a multi speed 
Europe, but safeguarding the unity. The final compromise reads as follows: "We will act 
together, at different paces and intensities where necessary, while moving in the same direction, 
as we have done in the past, in line with the Treaties and keeping the door open to those who 
want to join later”. The Agenda of Rome is a plea for an indivisible Union, more secure, 
prosperous and competitive, sustainable and socially responsible with the ability to play a key 
role in shaping globalisation and able to give new opportunities to its citizens. These themes 
now should be put in specific and concrete proposals and policies before the elections of the 
European Parliament in 2019.  

 
 
4  The Rome Declaration, March 25, 2017.  
(http://www.consilium.europa.eu/press-releases-pdf/2017/3/47244656633_en.pdf) 
5 Eurobarometer Dec 2016. 
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In the Eurobarometer  of December 2016  Europeans were asked which word from a predefined 
list, comes to mind first when they think of the 60th anniversary: 26% mentioned “hope” and 
the same proportion answered “nothing”; in third place (12%) came “satisfaction”;  in the fourth 
place we find two negative words, both mentioned by 8% of respondents: “worry” and 
“disappointment”; 7% of Europeans say that this anniversary evokes “pride”, while 3% of 
Europeans say that “sorrow” is the word that comes to their mind first when they think of the 
60th anniversary of the Treaty of Rome.  

The doubts concern not so much the project but rather the trajectory, the way it has been 
developed and realised. The latest Ipsos European Pulse6, tracking sentiment of over 8,000 
online citizens in ten European countries (Belgium, France, Germany, Great Britain, Hungary, 
Italy, the Netherlands, Poland, Spain and Sweden), suggests that on average two in three (68%) 
think things across the European Union are moving in the wrong direction. Pessimism is highest 
in Spain, Italy and France, where around three in four (76%, 77% and 77% respectively) think 
Europe is on the wrong track, and lowest in Poland, Hungary, and Germany, where 61% feel 
the same.  

Still there is hope for changing course to Europe and re-founding Europe if commitment, 
inspiration, conviction and courage outreaches to citizens at the local, regional, national and 
European level and strong grassroots mobilisation is promoted. "Pulse of Europe"7 is an 
initiative of pro-Europeans, founded in Frankfurt, Germany, by the end of 2016. It aims to 
“encourage EU citizens to speak publicly in favour of a pan-European identity". Also, the 
European Commission has adopted an active communication policy, including social media 
(#EUdialogues, #FutureofEurope, #EU60). We are convinced that the 60th anniversary presents 
an opportunity, a new promise and a new youth for the European integration process.   

My contribution is to focus on the question of the fundamental and vital role of education and 
its responsibility to educate, train and prepare people/youth to live peacefully and fairly in a 
complex, globalising, multicultural, sometimes violent world. Important for me is first to 
understand the premises on which the re-thinking of Europe in global perspective should be 
based.  

What are the premises?  

I briefly recall what for me are the main premises to rethink Europe in a global perspective.  

1. The international and European context  

Within this contextual diagnosis three main aspects can be distinguished: 

1) Various economic, political, social and cultural challenges in the age of globalisation 
have a drastic but diversified impact on societies, states, regions, peoples, communities 
and persons across the globe. The reality is that we are sharing the same ecological and 
economic dangers and are faced with the same challenges: globalised economics and 
politics; the international legal framework and the emergence of global threats such as 
underdevelopment, demography, environment, climate change and terrorism are 
dominating the international agenda. These societal developments bring risks and 

 
6 Ipson European Pulse, March 2014, 38 p. 
7 http://pulseofeurope.eu/?lang=en 
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insecurity for people and communities alike. These internal and external challenges are 
now undermining the European model of socio-economic cohesion and cultural and 
regional diversity. 

2) The complexity of the socio-cultural transformations creates ambiguous relations on 
values and their purposes at the sacrifice of the person (e.g. individualism, 
marketisation, commodification, human security, generalised violence, internal and 
external solidarity, etc.). 

3) The call for new, innovative and human-centric approaches to respond to the challenges 
of fragmented and disturbed societies and to build integrated and inclusive 
communities: importance of citizenship-building and sense of belonging; focus on 
rights and responsibilities and the role of education in integral human development.  
 

2. Value Premises of Europe’s future  

“Without a convincing discourse or without a vision Europe is only an empty box for the 
citizens”8 Therefore, it is important to clearly affirm the value premises of Europe, conceived 
as a community in dealing with the welfare and wellbeing of its current and future citizens. 
Europe is a multiple purpose community which requires multiple tasks to be continuously 
updated.   

In a rapidly changing world, continuous political courage, inspiration and human-centred 
practices are needed to shape and strengthen the values that are associated with "Europe". 
Europe should not only be perceived as a socio- economic community but also as a community 
of destiny, life, purpose, responsibility, multicultural learning and a meeting place of multiple 
identities. 

This complex reality certainly implies a re-thinking, re-founding and updating of the multiple 
European narrative in a radically changing context. “Without commonly shared and widely 
entrenched moral values and obligations, neither the law, nor democratic government, nor even 
the market economy will function properly.” 9 Also, Pope Franciscus, when he received the EU 
leaders in audience yesterday, warned: “Do not bend founding ideals to the economic needs”.  
Europe is a way of conceiving man from his transcendent and inalienable dignity, not a mere 
set of rules to be observed.  

Therefore, a clear vision for the future based on a value-driven community is needed. We should 
be aware that these aspects should be understood, contextualised and translated to a diversified 
citizenry within a context that often produces radically changing and paradoxical realities. 
These realities have an impact on the current European identity, citizenship and solidarity- 
building and, consequently, shape the internal and external dialogues’ framework between and 
within countries, regions, communities and citizens. 

In short, we need to convey a true message of a positive and forward looking vision. This 
implies a view that is embedded in a community of shared values, supports the strength of the 
European integration process (even a “differentiated” integration10), and recognises the positive 

 
8 European Commission, White Paper on the Future of Europe, 1/03/2027. 
9 Václav Havel, Summer Meditations: On Politics, Morality and Civility in a Time of Transition, Faber and Faber, 
146 p. 
10 Yves Bertoncini, Differentiated Integration and the EU: A variable Geometry Legitimacy, Paper prepared 
within the context of the “EU60. RE-founding Europe. The Responsibility to Propose”, 10 March 2017, 17 p. 
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heritage as well as the complexity of a multifaceted Europe as an added value to the European 
project. Europe must deserve the trust in its activities, making the citizens the reference of its 
future, giving ample space to the quality of immaterial wellbeing beyond the quantity of 
material welfare. Therefore, European ideals need to be implemented in concrete policies and 
actions.  

3. Forward looking tasks and responsibility 

What is needed? Today Europe has an appointment with its destiny. Its model of society, based 
on the fundamental human rights, culture as vehicle of emancipation, on sustainable 
development and socio-economic cohesion, and on a multilateral vision of the world order, is 
put under pressure. In other words, we experience a confrontation between the actual European 
confusing (political, economic, cultural and institutional) reality and the global responsibility 
of Europe in a context of an ever-increasing globalisation.  

I believe that Europe has a mission and responsibility in the globalising world. In the fast-
changing global landscape, Europe is confronted with the preoccupation, but also with the 
moral responsibility to maintain its model of integration and diversity within a radically 
transforming world system.  

However, in today’s multi-faceted and multi-layered globalisation era, the EU is in need of a 
revisited political project and a common long-term (inspiring) vision, to counterbalance the 
increasing influence of national interests in European policy-making, at the expense of the 
“European commons”. There is a danger today that the Union, faced with the growing 
frustration, criticism and indifference of its citizens, could become a mere union of economic 
interests, detached from its very nature and identity, or could disintegrate to national/regional 
entities.   

There is need again for an enlarging and mobilising vision which can raise a new élan and a 
regained connection with the citizen. Furthermore, we must dare to recall the enthusiasm and 
faith in the European project, as it was embodied by the Founding Fathers of Europe.  

The role of education is herein fundamental. Only through integral human development in 
education and learning processes true citizens’ dialogue can develop and link EU citizenship to 
democracy and finally to re-founding of Europe in global perspective. We should take education 
seriously because each and every one is an agent of change and should be taken care of.  

In short, I am convinced that, despite failures and imperfections in the integration process, the 
project “Europe” remains a valid working place to define the European common good and to 
develop a unique institutional and operational framework. I distinguish four fundamental tasks:   

- Firstly, Europe has the moral responsibility to build a best practice of cooperation and 
solidarity, internally and externally. The individual and collective well-being depends 
more and more on a comprehension of man’s capacity to read the signs of time and act 
accordingly in the pursuit of economic and social welfare within a world of global 
competition. We need a radical change in vision and method to survive as a European 
civilisation. Therefore, real progress needs to be made more visible and promoted. It 
also requires a strengthening of a more direct and positive communication of true 
benefits through life stories and testimonies, adopting a simple and comprehensive 
language. 
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- Secondly the Europeans have the moral responsibility to show that people can live 
together in the world, despite differences in language, culture, religion, origin, etc. In 
practice EU citizens still need to show that they can form an international public space 
where a cultural diaspora can exist in mutual respect, tolerance and dialogue.  

- Thirdly the European countries and regions should search continuously to make their 
social and economic systems more efficient and equitable. This implies the importance 
to revalorise the sense of responsibility in a value driven education with European 
dimension.  

- Finally, the Europeans should play a more courageous and dynamic role on the 
international political scene by defending its model of peace and transnational 
cooperation and strengthening its method of collaboration with other macro regions. 

Having explained the current context  and  content premises in general terms, we will now focus 
first on the specific role and place of education in the global society-building and secondly deal 
with  its relation to  EU-related activities and programmes.    

 

I. The role of education to the rethinking of Europe in its global 
perspective  

 

In this section I would like to share some reflections on the role of education in a global 
perspective, namely understanding its challenges, defining its legal framework and finally 
identifying the various aspects of education in a plural, interconnected and globalised world.11   

1. Educational Challenges in a globalising world: diagnosis 

The above-mentioned challenges of globalisation have an impact on education, its content, 
approaches, methods, quality, etc. There is a real danger of commodification of education which 
may easily lead to a mere (global) market of education and an extended privatisation of 
education with a loss of quality.12 Within this changed learning environment a substantial and 
urgent need exists for a revisited role and increased responsibility of education in multi-
/intercultural and complex societies. Innovative approaches are required to respond to the 
challenges of fragmented and disturbed societies also with a new culture for education and 
citizenship in respect of an integral human development and various learning environments 
(formal, informal, non-formal). Learning to cope with changes and living together imply a focus 
on learning competences and life skills.13 These can be developed by giving more importance 
to practice-oriented learning, accompanying pedagogies, case stories, testimonies and exercises 
to stimulate creativity and fantasy.14 

 
11 Bekemans, Léonce, Role and Responsibilities of educational institutions and strategies for intercultural 
citizenship education in a globalising world, in Dialogue of Civilizations Research Institute, Dec. 2016, 30 p. 
12 Bekemans, Léonce, Education for Intercultural Realities in a Globalising World (Market) Society, in Caroline Y. 
Robertson-von Trotha (Ed.), “Die Zwischengesellschaft” (The In-Between Society): Interdisciplinary Studies on 
Culture and Society Series, Vol. 10, Nomos: Baden Baden, 2016, p. 213-230. 
13 Bekemans, Léonce, A Values-driven Education Framework for Globalised Multicultural Societies, Paris: 
UNESCO, 2015, 15 p.    
14 A good example of practice-driven learning is the Anna Lindh Education Handbook Intercultural Citizenship in 
the Euro-Mediterranean Region, Alexandria:  Anna Lindh Foundation, 2016. 
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2. The Crucial Role of Education in Society-building: Points of departure 

The main point of departure for understanding the role of education in society-building is the 
legal framework. Article I of the UNESCO’s Constitution (1945) conceives equal human 
dignity as one of the basic pillars of the democratic principles of justice, equality and 
(intellectual and moral) solidarity.  Art 26 of the Universal Declaration of Human Rights (1948) 
clearly states the (enabling) right to education: “(1) Everyone has the right to education, (2) 
Education shall be directed to the full development of the human personality and to the 
strengthening of respect for human rights and fundamental freedom.”. Other references 
relevant to understand the international and European legal context of education are Art 2 of 
the Convention of Human Rights and Fundamental Freedom (1950), Art 13 of the International 
Covenant Economic, Social and Cultural Rights (1966) and Art 14 of the Charter of 
Fundamental Rights of the EU (2000).  

There are also other references to the key role of education in human integral development.  
The UNESCO Report “Education for the 21st century: The Treasure within” (1996)15 focusses 
on the relationship between education and subject areas of development: science, citizenship, 
culture, social cohesion and work. It identifies the major objectives of education: to learn to 
know, learn to do, learn to be and learn to live together. This Report remains a basic resource 
in the contextualisation of education in society. The Council of Europe and the EU have given 
priority in their various programmes to education and lifelong learning. Also, many scholars 
such as Zygmunt Bauman, Ulrich Beck, Anthony Giddens have contributed to rethink the role 
and place of education, its approaches and practices of teaching and learning in the current 
processes of transformation. Also, study centres, universities or organisations such as the 
Congregation of Catholic Education are actively participating in this debate.  

3. Education in a plural, interconnected and globalised world 16 

Based on the right of education we distinguish several aspects of the role of education in a 
plural, interconnected and globalised world, moving from responsible and intercultural 
citizenship education to education for peace, putting human dignity at the core of activities.  

1) Role of Education: a learning to live together in the perspective of the common good 

Education is a dynamic learning process that creates added value and forms a person’s integral 
development and/or arouses curiosity. The Irish-English poet William Yeats calls it a lightening 
of a fire. Education plays a significant role in the development of both human beings and 
modern societies as it enhances social, cultural and economic development and active 
citizenship and may underscore ethical values. It should therefore transmit possibilities and 
opportunities for learning with conviction, intuition and motivation.  

 
15 Delors Report, Education for the 21st century: The Treasure within, Report to UNESCO of the International 
Commission on Education for the Twenty-first Century, Paris: UNESCO Publishing, 1996.  
16 Bekemans, Léonce, Key Concepts, in E. Insalaco and A. Elshaaraway (Eds.), The Anna Lindh Education 
Handbook Intercultural Citizenship in the Euro-Mediterranean Region, Alexandria: Anna Lindh Foundation, 
2016, pp. 13-17. 
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Education’s first task is to form (young) people into responsible citizens, and to provide them 
with information, knowledge, competences, skills and an open-minded behaviour, in line with 
fundamental values such as peace and tolerance of diversity. Its priority task is to transmit 
knowledge and competences which give scope and responsibility to the development of each 
person in times of change. 

In this context, Edgar Morin, proposes four objectives in the transmission of knowledge and 
the activities of teaching: - to form a well-developed mind; - to teach the human condition; to 
educate to live; and – to learn the dignity of the citizen.17 According to Katarina Tomasevski, a 
former director of UNESCO, the right to education is structured along an approach which 
should make education: available, accessible, usable and adaptable.18 

2) Citizenship education in a plural and interconnected world 

The next step relates education to citizenship-building in each society Citizenship education 
implies to form (young) people within the specific socio-cultural context to be able to respond 
to the challenges of globality and complexity, cultural disintegration, the dispersion and 
fragmentation of knowledge. This implies an integration of a diversity of learning sources and 
levels as to formal, non-formal and informal learning.  

If education has the priority task of transmitting knowledge and competences, some 
fundamental questions need to be addressed concerning citizenship education. These relate to 
(I) education of and for all; (ii) education of humanity: this involves cross-cutting the dichotomy 
between a “humanistic” education and a “professional” education; (iii) education for change: 
this deals with the meaning of creativity and the use of a critical mind; (iv) education to master 
a variety of languages; and finally, (v) permanent education in the search of values: this implies 
surpassing the so-called contradiction between tradition and innovation.  

3) Responsible citizenship education  

Furthermore, citizenship education should be based on a community of shared values. The 
notion of responsible citizenship therefore includes an awareness and knowledge of rights and 
duties. It is closely related to civic values such as democracy and human rights, equality, 
participation, partnership, social cohesion, social justice as well as the knowledge and exercise 
of rights and responsibilities. A citizen is a person who coexists in a society. Moreover, active 
and responsible citizenship is a lifelong process. Learning citizenship is interactive and deeply 
embedded in specific formal, non-formal and informal contexts, implying a pedagogy of 
communion and a culture of service.  

4) Intercultural citizenship education: a tool to live and do together in the perspective 
of th common good 

Another aspect refers to intercultural citizenship education, crucial in today’s plural and open 
societies. It is to empower and stimulate people to contribute to social cohesion and cultural 
enrichment with respect for diversity and based on equality. It implies learning processes which 

 
17 Edgar Morin, Réforme de la pensée et l’éducation aux XXI siècle, in J. Bindé (ed.), Les Clés du XXI siècle, Paris: 
Unesco/Seuil, 2000, p. 271-275.  
18 Katarina Tomasevski, Manual Rights-based Education, Global Human Rights Requirements Made Simple, 
Bangkok: UNESCO Bangkok, 2004, 60 p. 
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lead to a knowledge of other cultures and install behaviour patterns of availability, openness, 
respect and dialogue for a constructive and convivial living together in and among societies. 

Its objective is to promote learning skills for constructive conviviality in a multi-form cultural 
and social context, valorising the cultural dimension of active citizenship. Learning and 
teaching intercultural (life) competences in a globalising world becomes then crucial.  

5) Education to peace  

A final aspect of education in a plural, interconnected and globalised world concerns education 
to and for peace. It is important to recognise the fundamental role of education in helping to 
build a culture of peace. Peace through education! Education is the key to unite nations and 
communities, bringing people together. It has an integrative and inclusive role and should be 
promoted in various international and national programmes of peace-building.19   

The objective is to promote knowledge, skills and attitudes that will help people prevent 
conflict, resolve conflict peacefully or create social conditions conducive to peace. Peace 
education implies an active concept of peace through values, skills and knowledge in a spirit of 
equality, respect, empathy, understanding and mutual appreciation between individuals, groups, 
nations, etc.  

II. EU/Europe and Education  

In the last part, we would like to focus on how education and education programmes have 
contributed and may further contribute concretely to the rethinking of Europe.20 Quoting a 
recent speech of European Commission President Juncker at the occasion of the 25th 
Anniversary of the Maastricht Treaty (9/12/2016) in Maastricht: "We cannot explain the 
European Union, the European project, simply by going back to the history… we want to 
convince younger people that the EU is a must today … we have to explain the European history 
in a perspective:  What is Europe today and what will it be tomorrow and the day after 
tomorrow?". 

The legal framework of education and education programmes is based on Art 165 and Art 166 
of the Treaty of the EU (Lisbon Treaty, 2008). Art 165, paragraph 1 says that: “The Union shall 
contribute to the development of quality education by encouraging cooperation between 
Member States and, if necessary, by supporting and supplementing their action, while fully 
respecting the responsibility of the Member States for the content of teaching and the 
organisation of education systems and their cultural and linguistic diversity. Art 166, paragraph 
1 of the TEU says that: “The Union shall implement a vocational training policy which shall 
support and supplement the action of the Member States, while fully respecting the 
responsibility of the Member States for the content and organisation of vocational training.” 
This means that education is the responsibility of the Member States and the EU institutions 
only play a supporting role to provide an environment for education programmes. The best 
known of these is the Erasmus programme, under which more than 3,000,000 students have 
taken part in inter-university exchange and mobility over the last 30 years. 

 
19 UNESCO Conference, Reinventing Peace, Paris, 15/11/2016. 
20 Léonce Bekemans, Globalisation vs Europeanisation. A Human-centric Interaction, Chapter 13: Education for 
European Citizenship-building, Brussels, Bern, Berlin, Frankfurt am Main, New York, Oxford, Wien: P.I.E. Peter 
Lang, 2012, p; 263-287. 
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Important in the emerging European dimension of education is the Bologna process towards a 
higher education area. The Bologna Process is an international reform of the EU's higher 
education systems. In other words, it is a series of meetings and agreements between the 
education minsters of European countries to ensure comparability of standards and quality of 
higher education qualifications. In 2010 the process has created the European Higher Education 
Area. The process aims primarily to introduce an articulated three-cycle system 
(bachelor/master's degree/doctorate), strengthen quality assurance and facilitate the recognition 
of qualifications and periods of study. The Bologna process has now 50 participating countries 
and reaches out beyond the EU scope. 

In the following we are briefly focussing on some recent contextualised developments in the 
European education and training area for building and strengthening the future for education in 
a global perspective: the EU 2020 Strategy, the EU Paris Declaration and the Erasmus+ 
programme (2014-2020). We are convinced that the EU should promote a broadly-defined 
European studies curriculum for all stages of informal, non-formal as well as formal education 
to strengthen the European dimension of national education systems and programs. Europe 
should strengthen its lifelong learning agenda to foster active and responsible European Union 
citizenship. However, support for inclusive European-oriented education about responsible 
citizenship, multiple identities and citizens’ dialogue would need to deal with differentiated 
discourses, general and specific curriculum content and social and cultural relevance of 
education projects. 

1) The EU 202021 Strategy is the EU's growth strategy for the coming decade. It identifies 
the key priorities for the period 2010-2020 on employment, innovation, education, 
social inclusion and climate/energy. Concrete actions at EU and national levels underpin 
the strategy through a growth-based building of a genuine European Knowledge Area, 
the empowerment of people in inclusive societies and the creation of a competitive, 
connected and greener economy. This EU 2020 Strategy presents the general framework 
for the specific European Cooperation in education and training (ET 2020)22. It focusses 
on six priority areas: - improve people's skills and employment prospects; - create open, 
innovative and digital learning environments; -  provide support for teachers and 
trainers; - cultivate the fundamental values of equality, non-discrimination and active 
citizenship, - favour transparency and recognition of skills; and – invest in a sustainable 
way quality and efficiency of education and training systems. Flagship initiatives to 
support these priority objectives are: “Innovation Union”, “Youth on the Move”, A 
digital agenda for Europe”, “Resource efficient Union”, “An industrial policy for the 
globalisation era”, “An agenda for new skills and jobs”, European platform against 
poverty”. 

2) In the perspective of the above-mentioned challenges to education the Informal meeting 
of EU education Ministers in Paris (March 17, 2015) has been very important. The 
meeting resulted in a declaration which called for strengthening the role of education in 
“promoting citizenship and the common values of freedom, tolerance and non-
discrimination through education”. "The primary purpose of education is not only to 
develop knowledge, skills, competences and attitudes and to embed fundamental values, 

 
21 http://eur-lex.europa.eu/LexUriServ/LexUriServ.do?uri=COM:2010:2020:FIN:EN:PDF 
22 http://eur-lex.europa.eu/legal-content/EN/TXT/PDF/?uri=CELEX:52009XG0528(01)&from=EN 

The European Commission's support for the production of this publication does not constitute an endorsement of the contents, 
which reflect the views only of the authors, and the Commission cannot be held responsible for any use which may be made of 
the information contained therein



11 
 

but also to help young people to become active, responsible, open-minded members of 
society." 

3) A last example of the concrete link between Europe and education is its most successful 
education programme, i.e. the ERASMUS+ Programme, being a EU programme for 
education, training, youth and sport which reaches out beyond the EU. 
The Erasmus programme enables European students to spend part of their studies at 
another higher education institution or with an organisation in Europe. It increases 
learning opportunities abroad for students and teachers. It was launched in 1987 and 
celebrates this year its 30th anniversary.  
The new Erasmus+ programme aims to support actions in the fields of education, 
training, youth and sport for the period 2014-2020. It replaces seven former 
programmes, bringing together the Lifelong Learning Programme [(Erasmus (higher 
education), Leonardo da Vinci (vocational), Comenius (school education), Grundtvig 
(adult) and Jean Monnet)], the Youth in Action programme, five international 
cooperation programmes (Erasmus Mundus, Tempus, Alfa, Edulink, the programme for 
cooperation with industrialised countries) and finally the new sport action. 
The total budget amounts to € 14.7 billion, representing a 40% budget increase, 
providing EU grants and training for about 4 million people and 125,000 institutions. In 
2015 678.000 Europeans went abroad to study, train or volunteer with Erasmus+; 2.1 
billion € were invested in the Erasmus Programme and 19.600 projects were funded 
with over 69.000 participating organisations.   
The programme consists of three main key actions which illustrate the broad scope of 
activites. Key Action 1 concerns learning mobility of individuals: it aims to enhance the 
skills, employability and intercultural awareness of the participants (i.e. mobility of 
learners and staff, Erasmus Mundus Joint Degrees and Erasmus+ Master Loans). Key 
Action 2 deals with cooperation for innovation and the exchange of good practices in 
the fields of education, training and youth, aiming at a long-lasting impact on 
organisations, individuals and policy systems. It supports transnational strategic 
partnerships, capacity-building transnational cooperation projects, knowledge alliances 
and sector skills alliances. Key Action 3 finances support for policy reform in line with 
the overall European policy agenda, the Strategic framework for European cooperation 
in education and training (ET 2020) and the European Youth Strategy.  
The  relevance of the international dimension of European  education is represented by 
cooperation with other international organisations such as the Council of Europe (i.e. 
Human rights/citizenship education: "Democracy in Action”; the ROMED Programme 
and Cooperation in the field of youth) and the OECD (i.e. the Programme for 
International Student Assessment (PISA), the Programme for the International 
Assessment of Adult Competencies (PIAAC)  and Teaching and Learning International 
Survey (TALIS). 
 
Within the Erasmus+ programme, the European dimension of higher education 
throughout Europe is favoured by the Jean Monnet Programme, formerly part of the 
lifelong learning programme of the EU (2007-2013). Jean Monnet Activities are 
designed to promote excellence in teaching and research in the field of European Union 
studies worldwide. The activities also foster the dialogue between the academic world 
and policy-makers. There is an emphasis on the study and research on European 
integration, to strengthen the governance of EU policies, and on the understanding of 
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Europe's position in a globalized world. They consist of actions (i.e. teaching Modules, 
Chairs, Centres of Excellence, Projects, Networks and support to associations and 
institutions) and operating grants to specified institutions. 

Launched in 1989, the programme is now present in 78 countries throughout the world. 
Between 1990 and 2014, the Jean Monnet Programme has helped to set up 
approximately 4,000 projects in the field of European integration studies, including 200 
Jean Monnet European Centres of Excellence, 1000 Chairs and 2,250 European 
modules. In 2015, overall, 260 projects were granted for a total amount of EUR 14,4 
million. The projects involved 335 organisations and more than 267,000 participants in 
43 countries worldwide. 

As an assessment, we can say that the Jean Monnet programme represents a success 
story in the development of European integration studies. It developed from a strict, 
limited and disciplinary focus to a much more open and interdisciplinary focus. It 
represents a wider geographical reach with target groups beyond the university. In the 
last years, we have seen a greater attention to the diversity and innovation in teaching, 
research and reflections on Europe’s future. 

As to the budget in 2015, 57 % of the funds went to support the learning opportunities 
abroad for individuals within the EU and beyond (Key Action 1); 19% for partnerships 
between educational institutions, youth organisations, businesses, local and regional 
authorities and NGOs (Key Action 2); 4% for reforms to modernise education and 
training and to promote innovation, entrepreneurship and employability (Key Action 3). 
From the remaining 20%: support to international cooperation accounted for 11%, Jean 
Monnet for 2%, Sport activities for 1%; while management fees for National Agencies 
and administrative expenses accounted for 5%. 

The Eurobarometer findings of December 2016 very well illustrate the increasing 
positive attitude of Europeans towards the Erasmus programme. Awareness of the 
Erasmus programme has risen considerably since 2009 from 30% to 53%. However, 
there are substantial differences between EU Member States: while more than three-
quarters of the population have heard of the Erasmus programme in Luxembourg (80%), 
Spain (77%), Belgium (76%) and Portugal (76%), figures drop to mere 30 % in Romania 
and the United Kingdom. But a very large majority of Europeans have a positive image 
of this programme: 86 % express a positive opinion, just 5% have a negative opinion, 
and 9% are unable to answer.  

 

Conclusion 

Let me conclude with some policy suggestions to strengthen the role of education in re-thinking 
and re-founding Europe in a global perspective. Firstly, the educational community is (should 
be) a dynamic community of learning to human conviviality and values. Therefore, it should 
recognise diverse types of knowledge, skills and training activities, using different pedagogies 
and methodologies in various educational environments.  I refer to some very interesting 
concrete and applied examples such as: "Anna Lindh Handbook of Citizenship Intercultural 
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Education in the Euro-Mediterranean region"23; the book by the Council of Europe 
“Multiculturalism versus Interculturalism: Similarities and Differences"24; or the UNESCO 
project "Building competences to develop Programmes and policies for intercultural dialogue 
respectful of human rights ".25 

Secondly, in this fluid and confused world integral education is faced with the responsibility to 
accompany, prepare and guide young people to become responsible citizens who should be 
critically-minded, committed and creative. The teaching and learning of knowledge, attitudes 
and activities should therefore be faithful to this basic mission of education. It should deliver 
what is preached.  

Thirdly, the care for the "quality label" of education is crucial. Therefore, the transmission of 
inclusive knowledge and skills should be done with motivation, enthusiasm and passion. A 
friendly and welcoming educational environment framework promotes this goal. Crucial in this 
context is the motivation and commitment of teachers in transmitting knowledge and practice.  

Fourthly, all this requires the recognition of a large diversity of skills, behaviours and 
educational activities. These are all aspects of cognitive, technical, affective, practical and 
emotional knowledge. Education, also in its European dimension, should therefore arouse 
intellectual curiosity and stimulate applied thinking by linking theory with practice. We should 
educate the minds, hearts and hands of people as Pope Franciscus often recalls. 

The crucial question how to rethink and re-found Europe in global perspective remains:  how 
could we integrate into our pedagogies and methods (traditional, alternative and new) the need 
for intercultural, interdisciplinary and interpersonal understanding, comprehension and 
compassion of our complex realities to respond to the ongoing radical simplification of society? 
It requires trust-building policies which make the citizen the reference and purpose of all 
education, rooted  in the recognition of  human dignity as the basic point  of  departure  of  any 
type of eduction and learning. This also implies a stronger value-based connection and dialogue 
between levels (from kindergarten to university and beyond), types of education (formal, 
informal and non-formal) and their contents in view of the realisation of the common good for 
all. 

 
23 E. Insalaco and A. Elshaaraway (Eds.), The Anna Lindh Education Handbook Intercultural Citizenship in the 
Euro-Mediterranean Region, Alexandria: Anna Lind Foundation, 2016. 
24 Bekemans, Léonce, Educational Challenges and Perspectives in Multiculturalism vs. Interculturalism: 
Citizenship Education for Intercultural Realities, in Martyn Barrett (Ed.), Interculturalism and Multiculturalism: 
Similarities and Differences, Council of Europe, Publishing Department, December 2013, p. 169-187.  
25 Bekemans, L., Intercultural Dialogue and Human rights. A Crucial Link for Building Intercultural Competences, 
in From Words to Action, Port-folio on Human rights based intercultural competences, UNESCO Publication, 
December 2014, 21 p. 
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