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Scope of pro-active citizenship education

Citizenship education has been a compulsory feature of school curriculums in many countries in the 
world. However, its future may be uncertain amid inter-party disputes over the utility of such teaching. 
There are substantial concerns over the breadth, aims and reach of the citizenship curriculum. There is 
a lack of clarity over whether “good” citizenship can be taught and there is a dispute over whether it can 
or should go beyond bolstering civil engagement (volunteering) and improving civic (political) activity. 
The question of citizenship education can also be seen in the context of the growing influence of 
extreme forms of individualism, especially among young people, which can lead to political ignorance, 
apathy and alienation resulting in crises in social participation.

Until recently the dominant way of teaching citizenship entailed a “thin” knowledge based pedagogy 
that exposed students to the mechanics of government with a national focus. The new approach to 
citizenship education in many countries can be characterised by a shift towards “thicker” orientations 
that seeks to transmit attitudes, values, skills and approaches to political and social participation, and 
in some instances even identification with and loyalty to a nation state or national culture (Fernandez 
& Sundström, 2011). The distinction between narrow and broad approaches to citizenship education 
is closely tied to the debate between rights-based comprehensive liberalism, advocating a value-
neutral approach to citizenship education across difference on the one hand, and civic republicanism, 
promoting a shared social vision within particular communities, on the other. These approaches tend 
to assume that proactive citizenship and participationcan counter the negative effect of extreme 
individualism (Gundara, 2000).

The main challenge is how formal and non-formal education can promote intercultural education for 
pro-active citizenship, civic engagement and participation in an age of anemic alienation. (For a general 
introduction to the pedagogical approaches to citizenship education, see the chapter ‘‘Pedagogical 
approaches’’). This also includes the search for effective and successful practices for encouraging active 
citizenship and improving the broader school environment. On the one hand, few scholars argue the 
idea that education for civic participation alone can resolve the problem of  apathy, alienation and 
anaemic participation. This presupposes that the rise of individualism is the sole or best explanation 
for why young people fail to participate in the political process or to feel responsible for their fellow 
citizens.

Many scholars defend the important role of citizenship education, as it has the potential to equip 
young people with the knowledge, skills and understanding to play an effective and active role in 
public life and to encourage them to take an interest in topical and controversial issues and engage in 
discussion and debate while managing diversity.

This chapter focuses on the learning component of education for a pro-active citizenship. This 
is to be conceived as civic, political and social participation based on a respect for human rights, 
and with a view to embracing diversity and interacting with people of diverse backgrounds in 
the Euro-Mediterranean region. It sheds light on the scope  of citizenship education, especially 
in the context of multicultural societies, and presents the conditions and competences needed  
for  pro-active citizenship building in the Euro-Med region. The chapter concludes  by providing  
a broad and schematic overview of existing forms of political participation and a more indepth 
presentation of methods for civic participation1. 

  We wish to thank Pietro de Perini for his contribution to this chapter.1

Léonce Bekemans and Haifa Sabbagh
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Key competences for pro-active citizenship

Strengthening the belief among young people that they do have the ability to influence what happens 
in their society is a question of know-how and education. Young people have a major role to play 
because they are at a stage of life where they are consolidating their values and ideas about the world 
they live in. By offering young people awareness, understanding and sensitivity to democratic civic 
values, leadership skills, initiative and critical thinking, as well as by providing them with the tools 
for active civic and political participation, intercultural citizenship education may offer in its broad 
learning agenda concrete responses to embracing diversity, dealing with change and building pro-
active citizenship. In the chapter ‘‘Key concepts’’, intercultural citizenship education and the related 
intercultural competences were briefly introduced. Here, we would like to underline the following 
objectives to address the challenges of responsible pro-active citizenship education in today’s complex 
world, taking into consideration highly diversified contexts and contents.

Political and (multi)cultural literacy - this may involve learning about social, political and civic 
institutions, as well as human rights; the study of social issues and conditions under which people 
may live harmoniously together; teaching young people about national constitutions so that they 
are better prepared to exercise their rights and responsibilities; promoting recognition of cultural 
and historical heritage; promoting recognition of the cultural and linguistic diversity of society. In 
other words, one of the main tasks of citizenship education is to foster the values, knowledge and 
skills that are required to provoke effective political and civic participation. Citizenship education 
focuses on encouraging participation in the open discussions of all citizens, as an educational and 
political act/action alike. This is a process which enhances the freedom and self-awareness of the 
citizen to rise above particular frames of belonging, such as family, ethnicity etc., without having to 
disconnect from them, and to adhere to universal civic principles, to live his/her unique system of 
life individually or in a group.

Critical thinking and the development of certain attitudes and values - this entails acquiring 
the skills needed to participate actively in public life; developing recognition of and respect for 
oneself and others with a view to achieving greater mutual understanding; acquiring social and 
moral responsibility, including self-confidence and learning to behave responsibly towards others; 
strengthening a spirit of solidarity; the construction of values, with due regard to differing social 
perspectives and points of view; learning to listen and resolve conflicts peacefully; learning to 
contribute to a safe environment; developing more effective strategies for fighting racism and 
xenophobia.
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Encouraging a culture of debate – Young Arab Voices
 
Begun in 2011, the Young Arab Voices project promotes a culture of youth-led debate and dialogue 
in six countries in the MENA region. It was initiated by the British Council and the Anna Lindh 
Foundation to give young people in the Arab world the opportunities and skills to debate, dialogue 
and contribute to building democratic and pluralistic societies.

There has been an increasing appetite in the last few years for debate among young people in the 
region after the uprisings and the increasing tension and violence whenever there is more than 
one opinion in any public arena.

To date, the project has engaged thousands of young people (and hundreds of thousands 
more online) in Egypt, Jordan, Libya, Tunisia, Morocco and Algeria, partnering with civil society 
organizations and the education sector.

The methodology of YAV encourages the young debaters to choose the topics and motions they 
want to tackle and then to research them well before launching a public debate. Analysis of 
debate trends related to the programme reveal a certain topic interest stretching from high-level 
political affairs to more localised social, economic and development issues including: freedom of 
expression, tribal ideology and Arab identity, healthcare reform, the role of civil society, women’s 
rights, the role of media, the role of religion, school curriculum, and environment.

Project led and funded by the Anna Lindh Foundation and the British Council
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Critical thinking is a primary element of citizenship education in the formation of pro-active 
citizens. Formal political education can on occasion suppress the basic concepts of critical 
thinking and emphasise the morality of obedience rather than citizenship as participation in 
the construction of shared public life. Civic education leads to good citizenship, and not to a 
patriotism that is blind to the state and the community. It embodies the effective participation 
of all citizens in discussions to decide the nature of shared life of public spheres and to resolve 
public disputes and bring a consensus regulation of social diversity (Gutmann, 1987).

Active participation - this involves enabling citizens to become more involved in the community 
at large (at international, national, local and school levels); offering citizens practical experience 
of participation at school; developing their capacity to engage with each other; encouraging 
pupils to develop project initiatives in conjunction with other organisations (such as community 
associations, public bodies and international organisations), as well as projects involving other 
communities. Participation is key to the promotion and strengthening of a democratic culture 
based on awareness and commitment to shared fundamental values, such as human rights and 
freedoms, equality of difference and the rule of law.

To summarise, the foundations of citizenship are a universal framework based on the very 
participation of a society’s members in determining ways of life together through discussions and an 
exchange of views, while maintaining mutual respect and diversity (Gutmann, 1987).
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Training for trainers in non-violent communication and dialogue
 
Algeria has, since the late 1980s, experienced many violent and traumatic events, including 
terrorism, social upheavals and natural disasters. These have profoundly affected the entire 
population. The most affected families live in deprived areas and must coexist with families 
whose way of life, traditions, customs are different. Dialogue in these communities is problematic 
because issues of justice, forgiveness and living together are all merged. Furthermore, the 
children develop aggressive and violent attitudes which in turn lessens their ability to claim their 
rights from public authorities in a constructive manner. 

To respond to this challenge, two Belgian trainers from the University of Namur led a team of 15 
Algerians through two modules in non-violent communication for positive conflict management. 
Among the issues discussed were: mediation and its use during a conflict within a group and/or 
at work; elements to be considered during a negotiation, such as opposition, the objective, the 
difference between negotiation and mediation, the relationship between trainer and mediator. In 
addition, field practices with children used in Belgium and Algeria on non-violent communication 
and new cooperative games to awaken social responsibility in children and promote constructive 
behaviour were shared.

The training alternated between theory, role-playing, and practical exercises. The objective of 
the training modules was to provide in-depth training for educators, facilitators and teachers 
working with children but also to rethink the concepts already acquired in light of the practice. 
The training included a day of fieldwork supervision to support the Algerian trainers. A number 
of positive conflict management workshops were co-led by Algerian and Belgian trainers in both 
Algeria and Belgium. The group of 15 Algerian trainers afterwards trained new groups of young 
adult educators/facilitators to develop these concepts in schools and youth centres.The success 
of the initiative led to the adoption of the concept of positive conflict management into the 
school civic education programme.

Project funded by the Anna Lindh Foundation and led by Cultural Etoile Akbou
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Forms of participation for promoting pro-active citizenship

The education competences and concepts presented aim at fostering intercultural pro-active citizenship. 
Here below  a systematic  presentation is shown  of the  main forms  of  citizens’ participation.

The relevant literature illustrates changes in the notions of political and civic participation throughout 
the years. According to many scholars there is a clear distinction between political participation, 
including formal political action as well as extra-parliamentary political action, and civic participation, 
ranging from social involvement to civic engagement in a multicultural environment.

Political participation

Political participation refers to “actions of private citizens by which they seek to influence or support 
the decision making of the government and politics” or to “all voluntary activities by individual citizens 
intended to influence either directly or indirectly political choices at various levels of the political system” 
(Milbrath & Goel, 1977; Kaase & Marsh, 1979). This implies not only voting, but also demonstrations, 
strikes, boycotts and other forms of protest behaviour, including actions directed against all political, 
societal, media or economic actors (Teorell et al., 2007; Norris, 2002). Political participation is goal 
oriented and observable and can therefore be measured straightforwardly. Two forms of political 
participation can be distinguished:

Formal political participation refers to citizens voting in general elections in order to support some 
parties or candidates, or taking part in a referendum. Other types of formal political participation 
at the individual level concern contact activities, such as writing to politicians or civil servants, or 
signing petitions in order to try to influence the political agenda or political outcomes. It also deals 
with individuals who run for office themselves in local or national elections. The typical example of 
formal collective forms of political participation is membership in a political party, a trade union, 
or any organisation with a distinct political agenda, e.g. human rights advocacy groups, peace 
organisations or environmental groups (Niculescu, 2003; Barnes & Kaase, 1979).

Extra-parliamentary forms of political participation refers to participation that does not directly 
relate to the formal political institutional framework or to the conventional political actors within 
that framework (e.g. political parties and organisations, trade unions etc.) (Niculescu,2003; Barnes 
& Kaase, 1979). Extra-parliamentary activities operate in various ways  to attract the attention of 
the government and to influence its decisions: they include the sending of letters to government 
representatives, diverting the attention of the media, participation in demonstrations, strikes and 
other manifest forms of action such as political street art or graffiti. Also, membership in (or activity 
within) groups or parties that deliberately stand outside of the parliamentary sphere, like interest 
groups, network-based social movements, women’s rights groups and global justice movements, is 
part of this form of political participation. Often such non-conventional (or non-hierarchical) activism 
provides its members or supporters with a sense of usefulness and relevance, an opportunity to 
personally take a stand and make a difference at local or individual level (e.g. boycotting products 
for ideological, ethical or environmental reasons). Such behaviour is often referred to as an act of 
political consumption (Stolle, Hooghe & Micheletti, 2005).
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Civic participation

People often engage with society in ways that do not formally relate to the political domain or in 
ways that are perceived as pre-political civic participation. A distinction can be made between social 
involvement and civic engagement:

Social involvement means that people are aware and concerned about issues (e.g. environment, 
poverty, conflicts) in their immediate environment, community, society, country or the wider 
world, and are willing to actively engage in political and societal affairs. However, the acquisition 
of political knowledge, skills or informed opinions does not automatically result in pro-active 
citizens who act upon a heightened sense of responsibility to their communities.

Civic engagement involves a commitment to make a quality difference in the civic life of the 
community beyond the close circle of family and friends by exercising a mixture of knowledge, 
skills, values and motivation to make that difference (Adler & Goggin, 2005). A morally and 
civically responsible individual recognises him- or herself as a member of a larger social 
fabric and therefore considers social problems to be at least partly his or her own; such an 
individual is willing to take action when appropriate. Civic engagement includes a wide range 
of activities, such as developing civic sensitivity, participation in building civil society or working 
for the realisation of the common good. Civic engagement can take different forms such as 
volunteering, campaigning or even discussing community issues with neighbours. Increasing 
civic participation through civic engagement helps to connect the individual with the community. 
Moreover, community building through civic engagement favours active participation within the 
community and strengthens cohesion within societies.
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Reading for social empowerment
 
Rana Dajani, the founder of We Love Reading, started reading-aloud sessions in her neighbourhood 
mosque in 2006. Her family was her support. Rana was and still is inspired by the eyes of children 
when listening to a story and by the women who start up new libraries, who feel empowered. 
What drives her is the feeling that if she does not do anything, no one will.

We Love Reading aims to positively impact children in Jordan and the Arab world by creating 
a generation of children that love, enjoy, and respect books through the establishment of a 
library in every neighbourhood. Research has shown that reading aloud is key to fostering the 
love of reading. Parents, teachers and librarians in the Arab world often lack reading skills and 
habits. The project has developed an innovative model that provides a practical, cost efficient, 
sustainable, grassroots approach that involves women and the community increasing reading 
levels among children aged four to ten years by focusing on the read-aloud experience to plant 
the love of reading. The programme trains local women and or youths to hold regular read-aloud 
sessions for children in public spaces in their neighbourhoods. 

Training more adults to read aloud leads to the creation of informal and sustainable networks of 
readers who inspire children and their communities to read, and ultimately reap the educational 
benefits. The sessions are also a platform for raising awareness on different issues, such as 
health and environment, by reading locally developed stories that focus on particular themes. 
The hypothesis is that children’s behaviour can be changed indirectly through stories. Through 
reading, a child draws upon the experience of others to recognize problems in his/her own 
community, skills of others to develop solutions, and the courage of others to execute the 
solutions in the home community, as well as understanding and accepting others.

Project led by We Love Reading
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Defining civic engagement in terms of community building involves identifying three different types 
of communities: communities of place, idea and circumstance. Individuals can participate in issues 
associated with the place where they live; these neighbourhood groups represent territorially 
based civic participation. Civic engagement can also be fostered by communities of ideas, where 
individuals within the community participate in dialogue and action about specific issues. Civic 
engagement surrounding communities of circumstance often focus on volunteering and resolving 
community-oriented problems (Lindahl 2011).

As to the patterns of civic engagement, scholars distinguish three models of active citizenship 
(Westheimer & Kahne, 2004). A responsible citizen is a citizen acting responsibly in his community, 
for example donating blood and recycling garbage. A responsible citizen also volunteers and helps 
the weak and needy. An involved citizen is a citizen participating actively in public life of his/her 
community and country. This model citizen is pro-active and tries to motivate different processes. A 
citizen pursuing civil justice is a citizen striving for civil justice in his/her environment and pursuing 
the public good of fair justice for all. Such a citizen responds critically and pro-actively to processes 
of social change.

IN PRACTICE:
 

Managing diversity in the street
 
The project idea came up in 2011 with the rise of the Egyptian revolution where the people called 
for freedom and created their own peaceful techniques of expression. With the increasing lack of 
security, denial of others and suspicion towards foreigners, the ElMadina association launched 
a project using performing and digital arts as a medium to inspire people and encourage them 
to express themselves on significant topics of civil society. Employing trainers from north and 
south of the Mediterranean, 12 workshops and public performances were organised, involving 
clowning, dancing, storytelling, multimedia, reportage theatre and theatre of the oppressed. The 
project helped create links between the artists and the neighbourhood, something that had never 
been attempted before In Alexandria, an elderly man seeing the fruit of the Training in the street 
project stated, “I saw that everybody was happy and the event took them out of depression, out 
of the stress of life and the collapsed political situation. I saw the young boys and girls of the 
neighbourhood exhibit a lot of talent that I had no idea existed”. Based on identified needs, ElMadina 
plans to work on a new initiative, Life Changes, to support people to become social entrepreneurs 
in marginalised districts by using arts in line with the principles of the creative economy. The hope 
is to build bridges between social classes and play an influential role in social transformation.

Project funded by Anna Lindh Foundation and led by ElMadina for performing and digital arts

Forms of civic participation

Two forms of civic participation can be distinguished:

volunteering is a service provided to another person out of free will, free of charge or compensation 
equal to the price of this activity, qualitatively or quantitatively (Peres & Liss, 1975; Shapiro, 1989). 
There is an emphasis in literature that volunteering implies more work since it requires investment 
of resources, time and energy. Its uniqueness lies in the fact that it is done consciously without any 
salary satisfaction. It involves recognising the needs of society and practising social responsibility 
beyond the individual’s fundamental commitment to society. 

Social change action is one of the higher levels of civic engagement and participation. Social change 
is achieved through social ideas, initiatives and actions aimed at improving society, contributing 
to the creation of a more pleasant social environment and improving relations between different 
people in the same society. In addition, civic activity allows citizens to influence the government 
in the country, so that it more faithfully represents their wishes and fulfils its obligations towards 
them.

Social change is most commonly understood as a process of transformation in the way society is 
organised within institutions and in the distribution of power within various social and political 
institutions (Figueroa, Kincaid, Rani, & Lewis, 2002). Communication for social change is therefore 
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a process of public and private dialogue through which people define who they are, what they 
want and how they can achieve it. The social change is valued as a process in and of itself. 
Community problem identification, group decision-making, action planning, collective action and 
implementation are critical to how a community grapples with a serious issue.

When a group uses the communication for social change process to address a critical issue 
they have already affected positive outcomes. They have shown people how to think critically 
at a group level, they have worked together to identify problems and to come up with solutions 
(Gray-Felder & Deane, 1999). Activity in social change stems from a desire to change reality: a 
sober view of reality in which human life is imperfect. This view recognises that social inequity 
and social injustice exist and tries to change them. Active social change develops out of a desire 
to initiate and change (unlike volunteering which usually joins the existing organisation and 
operates along a known route of action).

Stages of civic participation

In the field of social change, five essential stages of the civic engagement process have been 
identified (Baron & Burne, 2003).

Awareness - recognising that there is a problem in a particular area. This awareness can be 
created by means of various media, word of mouth, rumour or encounter. This typically means 
that the problem lies in the individual community or that the individual is intimately familiar 
with the problem.
Problem identification - breaking down the problem component elements and defining what 
needs to be done in order to solve the problem.
Sense of responsibility - intellectual and emotional acceptance that the person is responsible 
for finding a solution to the problem.
Decision Making - being capable of making a decision on the action or process needed in 
order to solve the problem.
Execution - the actual doing of what one has decided to do.

Conditions for participation in pro-active citizen building

The basic point of departure for political and civic participation in pro-active citizen building is the 
importance of civic awareness, linking it to a respect for diversity and positive interaction with the 
other. Raising people’s interest in politics generally makes them more active citizens (Whiteley & 
Seyd, 1998). One of the main principles of democracy is the rule of the people, which can only exist 
with the participation of the people in democratic processes. A responsible citizen feels more inclined 
to participate in shaping the society in which he or she lives. This is equally true for building a Euro-
Mediterranean citizenship, recognising the respect of diversity and the need for positive interaction 
in the region.

Knowledge and Education - the conditions which create political and civic participation in 
proactive citizenship building are knowledge and education. Education is necessary to guarantee 
that the citizen acquires the basic knowledge, civic literacy and skills to understand, comprehend 
and assess the changes in society and political decision-making, and act accordingly. State and 
society have a shared responsibility and commitment to provide education for all its citizens, in line 
with the respect for fundamental human rights. An educated citizen has the ability to formulate a 
position in favour or against a government’s decisions and to contribute to community building.

Information - a citizen needs to be informed about government activities and societal 
developments in order to decide on the best decisions for his or her society. Therefore, the 
principles of freedom of information and the public’s right to know should be respected by the 
governments, and should ensure that the citizen’s approach to information will be free.

Maintenance of the freedom of expression of the media - ensures that citizens will indeed 
receive reliable and updated information.
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Educommunication - a very useful and inspiring reference can be made to the concept 
of educommunication (Ismar de Oliveira Soares, 2004), a new field of social change and 
professional work in the interface of communication and education, developed and elaborated 
in Latin America. It can be defined as every communication action developed in an educative 
space with the aim of producing a free, open and democratic “communicational ecosystem”. 
This consists in the promotion of a dialogical and creative atmosphere in educative spaces with 
the aim of breaking the hierarchy of knowledge distribution, precisely by the recognition that all 
people involved in the flow of information are cultural producers, regardless of their operational 
function in the school environment. Educommunication is not exclusively about schools, but 
about people. Practices of educommunication can be found in public and private media stations, 
libraries and cultural centres.

Curiosity and scepticism - a pro-active citizen is usually interested, attentive and critical 
concerning government actions and decisions in the choice of effective and appropriate policies. 
An engaged citizen also considers how to change the social and political reality around him or 
her (the social relations between groups, the economic situatio n, the environment etc.). 

Sense of belonging and social responsibility - a socially responsible citizen wants to contribute 
to and improve the society and the state in which he or she lives and feels part of, and is equally 
committed to others and to society.

Social engagement and global solidarity - involved citizens have internalised democratic values 
(i.e. human dignity, freedom, equality, human rights) and are interested and caring about people 
wherever they live. People express empathy, caring and a desire to help strangers outside their 
country who are suffering and denied their basic rights, such as refugees. Citizens’ commitment 
to all people in the world is important not only because of the universal nature of democratic 
values. This commitment is important because of the increasing existence of global goods and 
bads (global warming, health, poverty, human security, development etc.) which need global 
institutional management responses.

IN PRACTICE:
 

Human rights schools
 
A major issue in former Yugoslavian countries is that youth do not have appropriate knowledge 
about the atrocities and war crimes committed in the 1990s. Their knowledge of recent history and 
members of other ethnic and religious groups is largely coloured by stereotypes. Based on this 
understanding, the Centre for Peace Studies and its partners launched a project for the creation of 
Human Rights Schools (HRSs) for high school students as part of the Human Rights Education for 
Active Citizenship in Western Balkans programme.

The Human Rights Schools consist of five to ten-day seminars on human rights, inter-ethnic 
understanding and non-violent conflict resolution and are attended by 20 to 25 pupils from the 
region aged from 15 to 19 years, with different ethnic backgrounds and religious identities. 60% 
of the training content is the same in the different countries and 40% differs from country to 
country. The participants learn about the development of a human rights culture and democracy, 
reconciliation and transitional justice, rebuilding trust after conflict, and how they can work on 
their own ability to think critically. They also learn about dealing with inter-ethnic societies in a 
constructive way, and about peaceful resolution of conflicts at the individual and state level. All 
the HRSs are based on interactive methodology that enables discussion, cooperation, exchange 
of experience and the acquisition of new knowledge. The partners employ principals emphasizing 
experience based, reality and future oriented education. The evaluation received by the teachers 
confirmed changes in behaviour and increased readiness of the students for activism in their local 
community and to advocate for the rights of marginalised groups. However, to achieve sustainable 
positive change follow-up programmes are necessary.

Project funded by Anna Lindh Foundation and led by the Centre for Peace Studies
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Let’s debrief

In the previous pages, an overview of the basic competences and forms of pro-active citizenship 
building and education have been presented.

Objectives

The main learning objectives of the chapter on pro-active citizenship building are:
To reach an understanding of the main competences needed by young people to play an active 
role in their society and the different forms of participation they can engage in.
To understand of each person’s individual role in creating their own society, identity and culture.
To look for ways of promoting respect in society among diverse groups.
To develop skills of debate and critical analysis.
To use some citizenship tools, such as lobbying, writing press releases and using social media, etc.
To develop skills of co-operation and participation in media based exchanges and decision-
making processes.
To create a sense of belonging to the Euro-Mediterranean region as a space with shared goals 
and values.

Relevant Questions

In order to assess the understanding of the basic ideas presented in the introductory chapter on 
“Pro-active Citizenship Building” and to stimulate a reflection on the skills and attitudes developed 
through the learning activities, this set of questions can be u sed by educators with their groups:

What conditions need to be realized
for participating in the community life
of your village/city/country?

How are decision taken in your
class-room/school/village/city/country?
How much say do young people have?

What are the priority intercultural
competences to be developed through
formal and non-formal citizenship education?

What would you consider are the main
characteristics of a Euro-Mediterranean
citizen?

Do you feel you could express your
opinions and learn about your group
ideas through the activities?

What conditions need to be realized
for participating in the community life
of your village/city/country?

How are decision taken in your
class-room/school/village/city/country?
How much say do young people have?

What are the priority intercultural
competences to be developed through
formal and non-formal citizenship 
education?

What would you consider are the main
characteristics of a Euro-Mediterranean
citizen?

Do you feel you could express your
opinions and learn about your group
ideas through the activities?
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